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Personal Philosophy Statement
Students vary in numerous ways, and no two students are alike. This implies that they are bound to differ in how they learn and in their mental processes, essential for learning. Therefore, it is the role of the educator to acknowledge these differences and tailor their teaching styles to their student's differing needs (Morse et al., 1998). The educator is expected to be well versed with numerous teaching techniques based on the various learning theories to ensure that they manifest effective teaching and encourage learning (Morse et al., 1998). Therefore, this paper will provide my philosophy statement on teaching and learning. 
The idiom that best summarizes my belief about how people learn is experience is the best teacher. I tend to identify more with the constructivism learning theory, which proposes that students create their learning based on their previous experiences (Fosnot & Perry, 2005). Constructivism learning theory is a more recent approach to psychology and learning theories under the burgeoning field of cognitive development. The theory identifies the goals of instructions as cognitive development and gaining a deep understanding of the course materials (Fosnot & Perry, 2005). It identifies learning as a complex process that is fundamentally non-linear. Also, it depicts learning as encompassing stages that are constructions of active learner reorganization (Fosnot & Perry, 2005). I tend to agree with this theory, that is, learning is a personal experience that is complex and encompassing a form of mental reorganization (Fosnot & Perry, 2005).
Therefore, following the ideals of learning from experience, I incorporate this form of learning by using simulations within the classroom. Simulations create a memorable learning experience for the learners, what I call teachable moments (Chernikova et al., 2020). By applying some of the concepts learned in the classroom through drill or simulation activities, the learners find the course material more relatable and easy to recall (Chernikova et al., 2020). The ability to apply course concepts is especially of importance for students in healthcare settings. Much of their future work would involve the application of several concepts in the management of the patients. Therefore, allowing the students' early exposure to real-life scenarios makes for great teachable moments, and once that is unlikely to be forgotten. Therefore, teaching bachelor of nursing students, it is imperative that they acquire early exposure to clinical scenarios and how to handle each problem using concepts acquired from the course material.
 In teaching in the clinical area, much of the work done there is practical using real-life patients. Therefore, simulations could only be used to reinforce what is taught and test the student’s grasp of course material. Teaching in the clinical area which is mainly achieved through hands on experience supports my philosophy of learning through experience. 
Teaching Bachelor of Science Nursing students in the College of Nursing, the goal of using simulations is to re-create real-life scenarios or to mimic one that would allow them to apply the contents they have learnt (Chernikova et al., 2020). The materials taught in these simulations could include management protocols such as for organophosphate poisoning or newborn resuscitation protocols that needs to be followed stepwise and with great precision. Therefore, the simulation would provide a training activity that tests the students’ understanding of the course material and the ability to apply these concepts correctly. It also offers an opportunity to practice their skills and learn from their peers and from their hands-on experience (Chernikova et al., 2020). 
The application of experience as the major source of learning has proved to be highly effective. It makes the class more interactive. It allows the students to conduct peer-to-peer teaching, which improves their understanding of the course materials (Chernikova et al., 2020). The outcomes of learning through simulations provide evidence that learning through experience is working. Assigning the students similar or modified subsets of simulations handled previously in class demonstrates great improvement. The students can get creative in the second or third exposure (Chernikova et al., 2020). Their confidence in handling the scenarios presented improves significantly, and so does their precision in recognizing the concepts to be applied and how they should be applied in the case of guidelines to be followed to the latter. Therefore, through simulations one can follow a student’s development through the course in the way to relate to and apply course contents. Also, through simulations, one can monitor skills development in the students such as in administering drugs and other nursing procedures.
In conclusion, educators need to recognize the different learning needs of their students and use various evidence-based teaching practices to address the identified needs. I believe in experience and the best teacher, informed by the constructivism learning theory and personal experience in life. I try to incorporate this learning philosophy in my teaching by giving the students early exposure to real-life scenarios through drills and simulations. The outcome is an improved grasp of identifying and applying the concepts learned in class to real-life cases. 
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